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Introduction
The ability to read is an essential life skill, and good quality, diligent teaching of reading is a priority
throughout school. The ability to read is necessary to ensure success in all other curriculum areas
and is a vital tool in our quest to know about and investigate the world around us. Reading Mastery
is the name we give to our whole class reading lessons from Year 2 – Year 6.

Aims
•
•
•
•
•
•

To enable pupils to become fluent, confident and expressive readers.
To enable pupils to read for meaning and understanding.
To equip pupils with higher level reading skills (inference, deduction, prediction etc).
To develop a love of reading, encouraging children to read for pleasure and enjoyment.
To provide a balanced school reading programme which includes a variety of reading
experiences.
To select texts that develop pupils’ vocabulary for life

Whole-class Reading
Reading Mastery lessons will typically take place four times each week, for half an hour a day,
usually from 10.30-11.00, with the whole class. A selection of carefully selected books and texts will
be used including stories, poetry and non-fiction. Pupils will have their own copy of the text to
follow.
When planning the lessons, focus is placed on the different question types and symbols are used to
indicate the questions.
• See appendix on “Trigger Question Stems for Reading”.
• See appendix: “English – Mastery Reading Plan Example”
• Planning can take the form of whiteboard slides
Pupils will be encouraged to read aloud from the text, to read independently and to read with a
partner. The teacher will read aloud to model fluency, intonation and expression or to move a book
on. All pupils will be encouraged to answer questions about the texts and discuss the texts in the
lesson. Written work will be recorded in exercise books.

Mastery Reading Objectives

INFER

LOOK

•
•
•
•
•

skim
scan
retrieve
understand
record

• draw inferences
• deduce word
meanings
• justify with
evidence

PERFORM:
Ongoing
Objectives
EVALUATE:

THINK

• predict and justify with
evidence
• explain and comment on
the writers’ use of
language
• structure and
presentation
• themes
• overall impact on the
reader

• show understanding through intonation,
tone, volume and action when learning
and / or performing poems and
playscripts.

• discuss books read independently, and as
a group, justifying your views.

Inclusion
All children will be included in the lesson and have access to all of the texts. Where necessary,
teaching assistants work closely with children with SEN to support them with their reading work.
Children with weak decoding skills are supported through our comprehensive quality first phonics
teaching as well as our phonics catch up teaching programmes organised by our lead phonics
teacher and delivered by our SEN team and other staff.

Resources
Wherever possible real books are used (see list of books in appendix) although in order to cover a
range of genre staff will also make use of websites, poetry books and non-fiction texts where

necessary. Books should be challenging in terms of vocabulary and/or content thereby developing
and extending pupils’ own range of language and their cultural knowledge.

Training
Staff will have regular whole staff training in order to develop their planning for reading mastery and
use of questioning to develop understanding.

Appendices

Examples of books and texts used in Classes
Year 2

Peter Rabbit (Twinkle version)

Year 3

A Series of Unfortunate Events: The Bad Beginning – Daniel Handler
Mr Stink – David Walliams
Coraline – Nick Gamon

Year 4

The Miraculous Journey of Edward Tulane – Kate DiCamillo
There’s A Pharaoh in the Bath – Jeremy Strong

Year 5

Who Let the Gods Out? Maz Evans
The Highwayman - Alfred Noyes

Year 6

The Boy in Striped Pyjamas – John Boyne
A Christmas Carol - Dickens

English – Mastery Reading Plan Example
Theme/Topic
Year Group

6

Term

World War II
Sp 1

Week

1

Text

The Boy in
the Striped
Pyjamas

Objectives
LOOK

INFER

THINK

Skim, scan, retrieve,

Draw inferences, deduce

Predict and

understand, record

word meanings, justify with
evidence

justify with
evidence;
explain and comment on
the writers’ use of
language, structure and
presentation, themes and
the overall impact on the
reader.

Ongoing:
PERFORM: Children should show understanding through intonation, tone, volume and action when learning
and/or performing poems and playscripts.
EVALUATE: Children should have opportunities to discuss books read independently and as a group, justifying
their views.
Lesson 1
Objective ( L I T )
Learning
Sequence:

Challenge:
Resources:
Assessment notes:

WALT: List questions from the blurb and cover
• Show the three different covers and discuss impressions of each.
What questions do they have from each cover? (use slides to prompt
discussion)
• New vocab: unwittingly, adjoining, subsumed
• Read the blurb – look at the comment in the Observer – what do you
think they mean by this? See if anyone knows anything about the
Holocaust/concentration camps at this point. Check vocab
• Read the alternative blurb from another edition – what are
impressions? What do ch think they are trying to say by ‘this isn’t a
book for nine year olds’
• TASK: Based on the covers and blurbs, what questions do you have
about the book?
Write a definition of the focus vocabulary
Books, slides

Lesson 2
Objective ( L I T )
Learning
Sequence:

Challenge:
Resources:
Assessment notes

WALT: Find character information from ch 1
Look at images on the slide one at a time – suggest words/phrases that come
to mind/how it makes you feel/what you want to know.
New vocab: muster, greengrocers
• Read to just after the end of first paragraph on p6 – ‘but we’ll come back
to it someday’.
• Discuss: Where is the book set? How old is Bruno? What do we know
about him so far and his family? What are you wondering at this point?
• What do we know about the Fury? Is he a person etc?
• TASK Complete character true or false grid using the pages read so far
Add back up evidence quotes to prove some of your answers.
Books, slides, tasks

Lesson 3
Objective ( L I T )
Learning
Sequence:

WALT: Answer questions on Ch 1
• Read the rest of chapter 1 – is it written in 1st or 3rd person? Whose
viewpoint?
• What new information do we know about Bruno at the end of the chapter?
• Focus on The Hopeless case and Out of Bounds at All Times – why has John
Boyne/Bruno used capitals for these?
• TASK Answer the questions on chapter 1 using evidence to support answers.

Challenge:

What kind of person do you imagine Bruno’s father to be? Use evidence to support
your answer.

Resources:
Assessment notes

Books, slides

Lesson 4
Objective ( L I T )
Learning
Sequence:

Challenge:
Resources:
Assessment notes

WALT: Compare Bruno’s old and new house
• Discuss quickly: if you had to move house tomorrow, what would you
miss?
• New vocab: desolate, nooks/crannies, restrictions, foreseeable (future)
• Read to top of page 16. Go through vocab.
• Focus on Mother – looking at page 14 and 15 discuss in pairs how she
feels about the move – use evidence.
• ‘Mother smiled…’Why do you think she smiles when Bruno suggests going
home – what is she thinking?
• TASK: Compare Bruno’s old house and new house
Include the thoughts and reactions of the characters to the two houses.

Experiential

Intertextual

Intratextual

Interrogative

Semantic

Structural

Where we relate what is in the text with
something that has happened to me or to
someone I know.

Where we relate what is in the text to
another text.

Where we relate one part of the text to
another part.

Where we ask questions of the text and voice
puzzles and are tentative about something.

Where we make comments about what
something in the text means.

Where we indicate we are making a comment
about how a part or whole of the piece has
been put together, 'constructed'.

•
•

•
•
•
•
•
•
•
•
•
•

Is there anything you’ve just read which
reminds you of something that has happened
to you, or someone you know? Why? How?
Have you ever…?
Has anyone ever…?
Does that remind you of a time when you…?
Does anyone you know…?
Have you ever seen…?
Has anything like that ever happened…?
When are you most like…?
When do you feel like…?
Which character are you most…?
Do you recognise…?

•
•
•
•
•
•

Is there anything you’ve just read which
reminds you of something you’ve read / seen
on TV or online or at the cinema / a song / a
play / a show? Why? How?
Where else have you seen…?
Have you read any other…?
Does this remind you of any…?
Is this like a…?
Is this typical of…?
How is this different from…?

•
•
•
•
•
•
•
•
•

But how do we know that…?
Does that remind you of any…?
Are there any other examples of…?
Is there a pattern…?
Does that echo any…?
How is this different from…?
What’s changed in…?
Were there any clues to…?
Might that bit…?

•
•
•
•
•
•
•

Is there anything here we don’t understand
or are puzzled by?
Any questions about…?
What would you ask the…?
What don’t we know about…?
What do we need to know, in order to…?
Is anything missing from?
Is there something that we haven’t…?

•
•
•
•
•
•
•
•

I wonder what…?
What might that mean?
What do you think the writer is saying, when
they…?
Does this tell us anything about…?
What does that imply / suggest / indicate
about…?
Is it clear what…?
Can we be sure what…?
Where does the text say…?

•
•
•
•
•
•
•
•
•
•

How does the start / middle / ending…?
Is there a pattern in…?
Is there a shape to…?
What do we… first?
Next, how do we…?
Does that remind you of any…?
Does this echo any…?
What changes, as…?
How has the writer built…?
Is there a repeated…?

Speculative

Reflective

Narratological

Evaluative

Where we make speculations about what might
happen, what could have happened.

Where we make interpretative statements
often headed by 'I think...’

Where we make comments about how the story
has been told, e.g. about narrators, methods
of unfolding a story, what is held back, what
is revealed. ('Narratology').
It may include an awareness of how stories
have episodes, and sudden 'turns' or 'red
herrings', flashbacks, flash forwards etc.

Where we make value judgements about
aspects of a text of the whole. These can be
comments about significance.

•
•
•
•
•
•
•
•
•

What might…?
What could…?
Might…?
What might… if...?
What do you guess could…?
What could have led to…?
What might have…?
Any theories about…?
Why do you suppose…?

•
•
•
•
•
•
•

What’s your impression of…?
What, to you, is… like?
What do you think happened when…?
Why do you think…?
What will…?
How do you suppose…?
Do you think…?

Trigger Question
Stems for Reading
Adapted from Michael Rosen’s Matrix
by James Durran (North Yorkshire English and Skills)

•
•
•
•
•
•
•
•

What has the writer done to…?
Do you think we are meant to notice…?
What isn’t the writer…?
Who is telling…?
Whose view is…?
How have we been…?
How has the writer built…?
What happened to the story there?

•
•
•
•
•
•
•
•
•

What do you think the writer is getting at…?
Why do you think the characters said…?
When does the writer show most clearly…?
What, overall, is the effect of…?
What is your favourite…?
What is the most effective…?
How well does…?
What is the most…?
Is there anything you didn’t think…?

Eureka moment

Effects

Storying

Descriptive

Grammatical

Prosodic

Where we announce that we have suddenly
'got it'.

Where we sense that an 'effect' has been
created in us (or in others we have observed)
because of the way something has been
written.

Where we make a comment which is in essence
another story, triggered by something in the
text being read.

Where we recount aspects of the text. This
may well be more significant than it first
appears because we can ask why details were.

Where we draw attention to the structure of
sentences - syntax, or how individual words
are used grammatically.

Where we draw attention to the sound of
parts of the whole of a piece – the 'music' of
it.

•
•
•

Anyone got a new idea about…?
Any comments on what just…?
Any breakthroughs?

•
•
•
•
•
•
•
•

How did you feel when…?
How might that make…?
What feeling does…?
What’s the effect of…?
Which bit make you feel…?
Which part might create…?
Can you describe how you felt when…?
What’s your own reaction to…?

•
•
•
•
•
•
•

What do people usually do when…?
Do you know any…?
Anyone had their own…?
When have you…?
Does that remind you of any…?
Has anyone had a…?
Anyone know a story about a…?

•
•
•
•
•
•
•
•
•

Which part do you…?
What do you remember about…?
What sticks most in your mind about…?
What moment do you remember most from…?
Can you remind us…?
How would you sum up…?
What happened when…?
How did we get to…?
What happened to make…?

•
•
•
•
•
•

I wonder what makes that sentence…?
What do you notice about…?
In that sentence, how has the writer…?
Where has the writer…?
Which sentences are most…?
Which word makes the…?

•
•
•
•
•
•
•

Let’s try…
Let’s listen to how…
If you say that aloud, how…?
Where does it sound most…?
Listen to that bit. How…?
How do the sounds of…?
Is there anything about how the words sound
that…?

Effect of interactions

Imaginative

Emotional flow

'Author intention'

Contextual

Representational or symbolic

Where we draw attention to how people
interact with or treat one another, how they
'relate' and what is the outcome of how they
relate – often more valuable than simply trying
to describe ‘character’.

Where we move to another artistic medium in
order to interpret what we have been reading
or viewing.

Where comments show how feelings towards
the protagonists change.

This might come partly under the category of
'speculative' – what the author could have
written, or it might be part of 'effect – how
the author has created an effect (possibly
intentionally.)
• What do you suspect…?
• What do you think is likely to…?
• How do you think we are meant to…?
• Do you think the writer has a plan for…?
• How might we be supposed to react when…?
• What do you think the writer wants us to…?
• What do you suspect the writer is doing
when…?
• What might that word be meant to…?

Every piece of literature comes from a time
and place. The person reading or spectating
will not be in exactly the same time and place.
Many responses and critical ideas and thoughts
go on because of this 'gap'.

Where we make comments about what we think
something 'represents'. It might be about
'character', parts of landscape, the nature of
the landscape, a feature in the landscape /
cityscape, a single object that represents
something more than itself, and so on.

•
•
•
•
•
•
•
•
•
•

Can we work out…?
How does … treat…?
Why do you think she…?
How did … talk to…?
What do they seem to think about each
other?
Which characters seem to…?
Can we work out how … feels about…?
Why do you think … tells …?
How do … and … feel when…?
What do you notice about … and… ?

•
•
•
•
•
•

How could we show this by…?
What would that look like if…?
What would … say if…?
How might … describe…?
Can you imagine what…?
What would an actor playing…?

•
•
•
•
•
•
•
•
•
•

Any comments about…?
How have your feelings about … changed?
How did you used to feel about…?
Does … still make you think…?
Is that the same as when…?
What’s different now about…?
Any thoughts about how … is different…?
How do you feel now about…?
When did you feel most … about…?
At what point did you start to feel…?

•
•
•
•
•
•

How do you think we might read this
differently from…?
When this was written, what / how / who
might…?
What can we guess about where / when this is
taking place?
What do we need to know about … in order to
understand…?
Is there anything we know now which…?
Why do you think they felt / thought /
believed…?

•
•
•
•
•
•
•
•
•
•

How do you think that might be important?
What kind of… is…?
Are they typical of any…?
Could it stand for a…?
What does that mean for…?
Does that make us think of any…?
Does anything symbolise…?
Might it represent something else?
What represents…?
Could it be symbolic of something else?

Book Marks for Pupils

